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Learning Intentions

Connect: the Ministry Curriculum website to classroom

Create: a unit to align with the new curriculum

Use: the NVSD Understanding by Design Planner




New Curriculum: Why?

Big Ideas

- Generalizations & principles
- What students will understand

Concepts

Curricular Competency
Learning Standards

Content Learning
Standards

- Skills, strategies & process
- What students
will be able to do
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New Curriculum

oo Big Ideas

Learning about indigenous People from diverse cultures Indigenous knowledge is Indigenous societies
peoples nurtures and societies share some passed down through oral throughout the world value
multicultural awareness and common experiences and history, traditions, and the well-being of the self, the
respect for diversity. aspects of life. collective memory. land, spirits, and ancestors.

Bl Learning Standards - Global Indigenous Peoples

Students are expected to be able to do the following: Students are expected to know

) . ) . ) the following:
P> Use Social Studies inquiry processes and skills to ask questions:

gather, interpret, and analyze ideas; and communicate findings and € cultural characteristics and
decisions ways of life of local First
Peoples and global

indigenous peoples

P> Explain why people, events, or places are significant to various

individuals and groups (significance)




Elaborations

+ Sample topics:

Students are expected to be a = potential First Peoples and global indigenous people Students are expected to know
for study could include:

= Local BC First Peoples

the following:
P> Use Social Studies inqu &

gather, interpret, and an

= (Canadian and other North American indigenous .
o @ cultural characteristics and

decisions : ;
local indigenous peoples of South America ways of life of local First
Peoples and global

P> Explain why people, eve ethnic Chinese and Koreans —=
- A . . indigenous peoples
individuals and groups ( ethnic European groups (Germanic, Slavic,
o @ aspects of life shared by and
- - aspects ot lite share an
’ Ask questlons, make inf = worldview, protocols, celebrations, ceremonies, dance,

content and features of music, spiritual beliefs, art, values, kinship, traditional common to peoples and
teachings cultures

P Sequence objects, imag
aspects change and others stay the same (continuity and change)

€ interconnections of cultural

and technological
innovations of global and
local indigenous peoples

|= Recognize the causes and consequences of events, decisions, or
developments (cause and consequence)

P> Explain why people’s beliefs, values, worldviews, experiences, and @ governance and social

roles give them different perspectives on people, places, issues, or organization in local and

events global indigenous societies
P Make value judgments about events, decisions, or actions, and @ oral history, traditional

suggest lessons that can be learned (ethical judgment) stories, and artifacts as

evidence about past First
Peoples cultures

L 2 relationship between humans

and their environment
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Understanding by Design nvsd

Stage 1: Desired Results(Big Ideas)

What do we want students to understand?

{ S> Stage 2: Evidence(Performance Tasks)
LN

How will we know they understand? What will they do?

Q Stage 3: Learning Plan(Teaching Strategies)

How/what will we teach so they understand?



Stage 1 — Desired Results

Big Ideas

Core Competencies

Concepts Unit Understandings Transfer Goals Essential Questions
Students will understand that._. Students will be able to Students will keep considering...
independently use their learning

First Peoples Principles

wwsy  Alignment Check: ==
Are your concepts, unit understandings, transfer goals, and essential questions connected and supportive of your Big Idea?

Curricular Competencies Content

Students will be skilled at... Students will know that...




Stage 2 - Evidence: Assessing for Understanding

Assess: Understanding

Summative: Formative:
Culminating Performance Task(s) at the end of the unit to show understanding Checkpoints for understanding during the unit
Teachers should consider how assessment should be differentiated to meet Teachers should consider how formative assessment is ongoing, varied, and
students’ diverse needs, interests, and learning styles. central to the instructional learning cycle.
AUTHENTIC PERFORMANCE TASK: Assessing for Understanding OTHER EVIDENCE: Assessing for Knowledge and Skills
Students will be ableto demonstrate their understanding by: Students will showthey have acquired Stage 1 knowledge and skills by:

Whatis a GRASPS task?

Assess: Know & Do

Summative: Formative:
Final assessments of knowledge and skill at the end of the unit Checkpoints for students to show their knowledge and skills during the unit

Teachers should consider how summative assessments should be based on Teachers should consider how this ongoing assessment is clear, specific, and
clear criteria and include a variety of ways for students to show demonstrate timely in order to support student progress
their learning




Stage 3 — Executing the Learning Plan

These learningevents/adivities are suggested activities. Some activities may span over severallessons. Teachers should add, revise, and adapt based on the needs
of their students, their own personal preferences for resources, and a variety of instructional techniques.

Resources:

Teacher: Unit Reflection

What aspects of the unit wentwell?

What did students struggle with?

Whatdid you struggle with?

What would you add/revise the next time you taught this unit?

Were there any unintended outcomes?

Were students engaged?



Alignment: Old Unit to New Unit @

A Beghning ,
) “Personal Finance" |
Unit for
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Stage 1:Big ldea Example: Ve

Social Studies Grade 3 nvsd

oo Big Ideas

Learning about indigenous
peoples nurtures
multicultural awareness and
respect for diversity.

_—4

Bl Learning Standards - Global Indigenous Peoples

People from diverse cultures
and societies share some

Indigenous knowledge is
passed down through oral

Indigenous societies
throughout the world value

common experiences and
aspects of life.

history, traditions, and
collective memory.

the well-being of the self, the
land, spirits, and ancestors.

Put your
selected
Big Idea
in your

Students are expected to be able to do the following: Students are expected to know

the following:

planner

P> Use Social Studies inquiry processes and skills to ask questions;

gather, interpret, and analyze ideas; and communicate findings and cultural characteristics and
decisions ways of life of local First

Peoples and global

I Explain why people, events, or places are significant to various —
indigenous peoples

individuals and groups (significance)
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Introduction ‘ Goals and Rationale ‘ What's New | Curriculum Overview

Big Ideas

e A4 Core Competencies

- What students will understand

Communication Thinking Personal & Social

Concepts

Content Learning
Standards

Curricular Competency
Learning Standards

- Topics
- What students
will know

- Skills, strategies & process
- What students
will be able to do

Stage 1 — Desired Results

Big Ildeas

Core Competencies

Concepts Unit Understandings Transfer Goals Essential Questions

Students will understand that... Students will be able to Students will keep considering...
independently use their learning
to...



Bl Learning Standards

BB Curricular Competencies 33 Content

Students are expected to be able to do the following: Students are expected to know

Big Ideas i
the following:

Questioning and predicting

- Generalizations & principles
- What students will understand

@ asexual reproduction:

P> Demonstrate a sustained intellectual curiosity about a scientific topic or « mitosis

problem of personal interest o different forms

P> Make observations aimed at identifying their own questions, including @ sexual reproduction:

Concepts increasingly complex ones, about the natural world

e meiosis
P> Formulate multiple hypotheses and predict multiple outcomes o e e T ey
Curricular Competency Content Learning - Y
Learning Standards Standards Planning and conducting @ clement properties as

organized in the periodic table

- Topics
- What students

- Skills, strategies & process
+ What students

P> Collaboratively and individually plan, select, and use appropriate

e e £ & vill:kriow investigation methods, including field work and lab experiments, to collect 4@ The arrangement of electrons
reliable data (qualitative and quantitative) determines the compounds
formed by elements
P> Assess risks and address ethical, cultural and/or environmental issues
associated with their proposed methods and those of others @ circuits — must be complete
Stage 1 — Desired Results
Big Ideas

Concepts Unit Understandings Transfer Goals Essential Questions

Students will understand that.._ Students will be able to Students will keep considering...
independently use their learning

First Peoples Principles

— Alignment Check: =

Are your concepts, unit understandings, transfer goals, and essential questions connected and supportive of your Big Ildea?

Curricular Competencies Content

Students will be skilled at... Students will know that. ..




Bl Learning Standards

BB Curricular Competencies $$ Content

Students are expected to be able to do the following: Students are expected to know

Big Ideas
the following:

- Generalizations & principles
- What students will understand

Questioning and predicting

@ asexual reproduction:

P> Demonstrate a sustained intellectual curiosity about a scientific topic or « mitosis
problem of personal interest o
P> Make observations aimed at identifying their own questions, including @ sexual reproduction:
Concepts increasingly complex ones, about the natural world
* meiosis
S —. Content Learning P> Formulate multiple hypotheses and predict multiple outcomes D el e s ction
Learning Standards Standards . S
Planning and conducting @ clement properties as

- Topics
- What students
will know

- Skills, strategies & process
+ What students
will be able to do

organized in the periodic table

P> Collaboratively and individually plan, select, and use appropriate

investigation methods, including field work and lab experiments, to collect @ The arrangement of electrons
reliable data (qualitative and quantitative) determines the compounds
formed by elements
P> Assess risks and address ethical, cultural and/or environmental issues
associated with their proposed methods and those of others @ circuits — must be complete
Stage 1 — Desired Results
Big Ideas

Concepts Unit Understandings Transfer Goals Essential Questions

Students will understand that... Students will be able to Students will keep considering...
independently use their learning

First Peoples Principles

— Alignment Check: @

Are your concepts, unit understandings, transfer goals, and essential questions connected and supportive of your Big Ildea?

Curricular Competencies Content

Students will be skilled at... Students will know that. ..



Science  «izeeere?

Introduction | Goals and Rationale | What's New ‘ Curriculum Overview

Big Ideas

A
== P /\/\
- Generalizations & principles y:
- What students will understand

Communication Thinking Personal & Social

Concepts '.. B'g IdeOS

Curricular Competency
Learning Standards

Content Learning
Standards

« Skills, strategies & process
- What students
will be able to do

- Topics
+ What students
will know

The biosphere, geosphere,
hydrosphere, and
atmosphere are
interconnected, as matter
cycles and energy flows

through them.

The electron arrangement
of atoms impacts their
chemical nature.

Cells are derived from
cells.

Electric current is the flow
of electric charge.

Stage 1 — Desired Results

Big Ideas

Core Competencies

Concepts Unit Understandings Transfer Goals Essential Questions

Students will understand that... Students will be able to

independently use their learning
to...

Students will keep considering...

First Peoples Principles

— Alignment Check: @
Are your concepts, unit understandings, transfer goals, and essential questions connected and supportive of your Big Ildea?
Curricular Competencies

Content

Students will be skilled at... Students will know that. ..




Big Ideas

L Soneratizations 8 principles
- What students

Concepts

Content Learning

Curricular Competency

Learning Standards Standards

* Skills, stratogies @ process
tidentt

Topics
What students
il kow

Stage 1 — Desired Results

Big Ideas

cience

uction | Goals and Rationale ‘ What's New | Curriculum Overview
Blg Ideas

Core Competencies

A2 core comptencies
Persoacl & scolal
Essential Questions

<ommunioat on

Concepts Unit Understandings | Transfer Goals

Communication Thinking Personal & Social Students will understand that... Students will be able to

use their

will keep

to...

First Peoples Principles

wessh  Alignment Check: 4w
Are your L, unitur i . transfer goals, and essential questions connected and supportive of your Big Idea?

Curricular Competencies Content
Students will be skilled at... Students will know that...
Curricular Competencies :: Content
P> Demonsirate a sustainted intellectual @ asexual reproduction:
curiousity about a scientific topic or » mitosis

problem of personal interest fcrent forms

Stage 2 — Evidence: Assessi for Understandi

Assess: Understanding

Summati Formative:
Culminating Performance Task(s)atthe end ofthe unit to show understanding Checkpoints for understanding during the unit

Teachers should consider how assessment should be differentiated to meet Teachers should consider how formative assessment is ongoing, varied, and
students’ diverse needs, interests, and learning styles. central to the instructional learning cycle.

Bl Learning Standards

AUTHENTIC PERFORMANCE TA SK: Assessing for Understanding OTHER EVIDENCE: Assessing for Knowledge and Skills
Students will be able to demonstrate theirunderstanding by: Students will y have ired Stage 1 k and skills by:

Whatis a GRASPStask?

$3 Content

Students are expected to know
the following:

BKCurricuﬂor Competencies

Students are expected to be able to do the following:

Assess: Know & Do

Summative: Formative:
Final assessments of knowledge and skill at the end of the unit Checkpoints for students to show their knowledge and skills during the unit

should be based on  Teachers should considerhow this ongoing assessment is clear, specific, and
St avarletyofways for students to show demonstrate timely in order to support student progress
their learning

Stage 3 — Executing the Learning Plan

T ing . So may span overseverallessons. Teachersshould add, revise, andadapt based on the needs
ST hi ety i oW D ErS Cr Al profar Britas TDLx b/ois cas fartl/alGa sty O RS trisCH arialfechni e

Questioning and predicting

asexual reproduction:

» D a i intellectual curiosity about a scientific topic or
problem of personal interest

* mitosis

o different forms

P Make observations aimed at identifying their own questions, including
increasingly complex ones, about the natural world

sexual reproduction:

* meiosis

P Formulate multiple hypotheses and predict multiple outcomes

* human sexual reproduction

Planning and conducting

element properties as
organized in the periodic table

Teacher: Unit Reflection

What aspects of the unit went well?

| 2 Collaboratively and individually plan, select, and use appropriate
ir igation methods, including field work and lab experiments, to collect
reliable data (qualitative and quantitative)

@ The arrangement of electrons
determines the compounds
formed by elements

What did students struggle with?

What did you struggle with?

What would you add/revise the next time you taught this unit?

Assess risks and address ethical, cultural and/or environmental issues
iated with their pi d methods and those of others

Were there any unintended outcomes?

4 circuits — must be complete

Were students engaged?




Stage 1: First Peoples Principles £

nvsd

: e ——
Stage 1 — Desired Results

Core Competencies

FIRST
PEOPLES

Concepts Essential Questions

Learning ultimately supports the well-being of the self,
the family, the community, the land, the spirits, and
the ancestors.

Learning involves recognizing the consequences
of one’s actions.

Learning recognizes the role of indigenous
knowledge.

Learning involves patience and time.

Learning involves recognizing that some
knowledge is sacred and only shared with
permission and/or in certain situations. et Alignment Check: dwes

Are your concepts, unit understandings, transfer goals, and essential questions connected and supportive of your Big Idea?

Curricular Competencies Contemt

Students will be skilled at... Students will knowthat...
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Stage 1: Big ldea to Concepts nvsd

Concepts:

* universal, timeless, abstract--move students
toward higher levels of thinking

* broad ideas that transcend the perspectives and
limits of any specific subject area

* something that can be taught in any classroom,
no matter what the content includes



Stage 1: Big Idea to Concepts £

nvsd

| Culture
People from diverse cultures
and societies share some > S i m i |ar|ty

common experiences and

aspects of lfe. Society




Stage 1 Teacher Action:
Big Ideas and Concepts




Stage 1: Understandings e

Understandings:

Enduring understandings go beyond discrete facts or
skills to focus on larger concepts, principles, or
processes

 the marriage of the big idea, concept and content

« sometimes the big idea is already framed as an
understanding

Example:
Aspects of life are shared by, Peopefrom dverse culures
and common to, all cultures conmmcn exparienoss and

aspects of life.




Stage 1: Teacher Action:
Understandings

Important to
know and do




Stage 1: Transfer

Transfer:

» Adapt your knowledge, skill, and understanding to
specific and realistic situation and contexts

* Create efficient, effective solutions for real-world
challenges, audiences, purposes, settings

Example:
Students will be able to

in dependen tly use th eir People from diverse cultures
Iearning fo I’espeCt and and societies share some

common experiences and

appreciate cultural diversity. aspects oflfe.




Stage 1. Teacher Action:
Transfer

Make
| Meaning |

Transfer

Concept by Grant Wiggins



Stage 1

Essentlal Questions

Essential Questions:

Open ended, no right answer, cannot be googled,
revisited again and again, debatable, encourage
inquiry and deep thinking

Examples:

Are cultures more alike or different?
In areas that really matter, are

we more similar or different? and societies share some

common experiences and
aspects of life.




nvsd

[

Grant Wiggins and Jay McTighe: Video clip: Essential Questions
May 21, 2014



Stage 1. Teacher Action:
ssential Questions nvs

ESSENTIAL QUESTIONS

RESIST AN OBVIOUS'ANSWER




Stage 1: Alignment

People from diverse cultures
and societies share some
common experiences and

aspects of life.

Concepts: Understandings:

Culture, Similarity, Society Students will understand that aspects
of life are shared by, and common to,
all cultures.

Transfer: Essential Questions:

Students will independently use their Are cultures more alike or different?

learning to respect and appreciate In areas that really matter are we

cultural diversity more similar or different?



Stage 2: Authentic Performance /=

nvsd

Tasks

A performance task is any learning activity or
assessment that asks students to perform to
demonstrate their knowledge, understanding and
proficiency. Performance tasks yield a tangible
product and/or performance that serve as evidence of
learning. A performance task presents a situation that
calls for learners to apply their learning in context.

 Real life situation or simulation of real life

 What would someone do who was working in
this discipline?



s

Stage 2: GRASPS Defined  nvsd

Goal Provide a statement of the task.

| Establish the goal, problem, challenge, or obstacle in the task.

| | |

Role Define the role of the students in the task. State the job of the
students for the task.

Audience Identify the target audience within the context of the scenario.
Example audiences might include a client or committee.

Situation Set the context of the scenario. Explain the situation.

Product or Clarify what the students will create and why they will create it

performance

Standards and  Provide students with a clear picture of success.

Criteria Identify specific standards for success.

Issue rubrics to the students or develop them with the students.



Goal

Role

Audience

Situation

Performance

Standards

To educate community members about respecting
multiculturalism /diversity by comparing two cultures and
identifying similarities

You are an anthropologist hired by the mayor

People in the community

A community is struggling to accept and understand their
cultural differences and there have been conflicts and violence
among different groups of people.

You will collect/create artifacts for two of the different cultures in
your community. You will create a display of these artifacts and
plan a presentation that highlights the interesting differences
but also shows the many similarities between the two.

Criteria/rubric of the understanding and use of the aspects of
culture, collection of authentic artifacts, and a persuasive

presentation based on facts and a deep understanding of the
cultures



Stage 2: Teacher Action:

GRASPS Task

Goal Provide a statement of the task.
Establish the goal, problem, challenge, or obstacle in the task.

Role Define the role of the students in the task. State the job of the

students for the task.
| Audience Identify the target audience within the context of the scenario.
Example audiences might include a client or committee.
| Situation Set the context of the scenario. Explain the situation.
Product or Clarify what the students will create and why they will create it
performance
Standards and Provide students with a clear picture of success.
Criteria Identify specific standards for success.
Issue rubrics to the students or develop them with the students.




Stage 2: Completion of Other

Assessment Evidence

Stage 2 - Evidence: Assessing for Understanding

Assess: Understanding

Summative: Formative:

CulminatingPerformance Task(s)at the end of the unt to show understanding Checkpoints for understanding during the unit

Teachers shoudcorsider how assessment should be differentiated to meet  Teachers shoud considerhow formative assessment is ongoing, varied, and

students’ diverse needs, interests, and learning styles. central to the instructional learning cycle.
AUTHENTIC PERFORMANCE TA SK: Assessing for Understanding OTHER EVIDENCE: Assessingfor Knowledge and Skills
Students will be able to demonstrate their understanding by: Students will showthey have acquired Stage 1 knowledge and sidlis by:

GRASPS: — Whatis a GRASPS task? \

Assessing \
for
Understandi
Assess: Know & Do
ng at end of
. Summative: Formative:
the unlt Final assessments of knowledge and skill atthe end of the unit Checkpants for students to show their knowledge and skills during the unit
Teachers shoud consider how summative assessments should be based on  Teachers shoud consider howthis ongoing assessment is clear, specific, and
clear criteria andinclude a variety of ways for students to show demonstrate timely in order to support student progress
their learning

e

nvsd

Understandi

ng
checkpoints
during unit

\ Assessment of sKkills

and knowledge during

and at the end of the

unit



Stage 3:

Executing the Learning Ple

* You are already an expert!

* Align your learning activities to support the skills,
knowledge and understanding required for students to
successfully complete your performance task

« Use the UBD Planner Guide to support this



Helpful Tips

* Don'’t have to use the complete planner all the time for all
units: try to create one unit first

* Don’t be overwhelmed by the Planner: pick an entry point
that works for you:

« Start with the Big Idea and GRASPS
Or
« Start with Big ldeas and Essential Questions

* Find other educators to collaborate with: create units
together!



. —
Resources: Online and Text nvsd

Google Searches: |
« Essential Questions ,_5 |
« GRASPS tasks |

. . Und tz d |
. Understanding by Design B Do
« Concept-based units W s
Understandmg Kﬁ' g B
by Design =
| Gide’ o, | I
Websites:  Cresineuma |
ighe: [N s CONCEPT-BASED
Jay M(.:Tlghe.. S ‘;“: CURRICULUM
http://jaymctighe.com/resourcesl_______= INSTRUCTION

HOW TO BRING CONTENT AND PROCESS TOGETHER

Lynne Erickson:
http://www.lynnerickson.net/




Curriculum Hub

http://nvsd44curriculumhub.ca/

Welcome ~ UnitPlans  Search  News Assessment O

English Language Arts / Grade 10

North Vancouver School District
the natural place to learn

Unit Overview STAGE 1| Desired Results STAGE 2 | Evidence
STAGE 3 | Learning Plan

Unit Overview
. : Ministry of
EXPLORING ] Subject R orts | Educaion

IDENTITY English Language Arts
The following resources are made available

. . .
gngélsilol‘anguage Arts N Topic through the British Columbia Ministry of

s Exploring Identity Education. For more information, please
visit BC's New Curriculum.

'l\J Unit Overview
This unit will use the Short Story genre to :
explore essential questions around identity
and deepen student understanding of
themselves and their connection to literature. -
Essential The unit could also be used with poetry, a class
Questions novel study, or literature circles. Identity could M
also be the overarching, theme/biq idea for the




GRADE 3
Biodiversity
MAKERSPACE
CREATURE %%’___(HALLENGE

A COMPREHENSIVE LESSON PLAN

A Cross-Curricular Learning Activity
for Grade 8 Mathematics,
Applied Design, Skills and Technologies, and
English Language Arts

A M,

BRITISH  Ministry of
COLUMBIA = Education

https://curriculum.gov.bc.cal/instructional-samples




